Pupil premium strategy statement — 2021-2024

This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 2022
academic year) funding to help improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the
effect that last year’s spending of pupil premium had within our school.

School overview

Detail Data

School name Beacon Hill Community School
Number of pupils in school 143

Proportion (%) of pupil premium eligible pupils 32%

Academic years that our current pupil premium 2021-22 to 2024-25
strategy plan covers

Date this statement was published December 2024
Date on which it will be reviewed N/A

Statement authorised by Tom Hailwood
Pupil premium lead Jennifer Rowlands
Governor / Trustee lead David Davidson

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £46210
Recovery premium funding allocation this academic year f0

Pupil premium funding carried forward from previous years £0

(enter £0 if not applicable)

Total budget for this academic year £46210




Part A: Pupil premium strategy plan

Statement of intent

Our intention is that all of our students achieve well, regardless of their advantage or disadvantage,
regardless of background and home circumstances, regardless of starting point, ability or aptitude.

From our historical data and current analysis of our students, we have identified literacy as one of our
key challenges, and therefore our key building blocks to enable students to access better outcomes for
themselves. Together with a focus on addressing barriers to learning, we feel this primary focus will
enable us to streamline our approaches to make a real, lasting difference to our students’ lives. In line
with EEF research, high quality, quality first teaching, and an explicit focus on literacy and vocabulary,
will provide the building blocks to support high attainment.

Our approaches will not only focus on the disadvantaged, but because of the relative proportion of
disadvantaged students will provide whole-school initiatives to improve outcomes for everyone, raising
the bar and expecting more from all our students. In this way, a tide of improvement will bring all
students with it, enabling them to challenge and support each other to achieve more. Non-
disadvantaged attainment will be sustained and improved alongside that of their disadvantaged peers.

We will ensure that we take a holistic view, addressing issues and gaps as well as tailoring to the
individual child. Our small size enables us to know our students well and provide tailored support to
them, to ensure they are in the best possible position to learn and learn well. We will work equally hard
for high attainers, ensuring they continue to achieve and thrive, as we do for those who struggle the
most.

Our strategy will also link to our school improvement plan, with particular focus on those most
disadvantaged in our school population, whether they are in receipt of Pupil Premium or not.




Challenges

This details the key challenges to achievement that we have identified among our disadvantaged pupils.

Challenge
number

Detail of challenge

1

Reading ages of our students are generally below their real age. Assessments show that in all
year groups a significant proportion of our students have a reading age which is below their
actual age. From recent evidence, this gap widens during their time at our school.

Scrutiny of assessments indicate that students are not able to access complex language and
texts, and struggle with academic and subject specific vocabulary. This is evident in analysis of
external examination outcomes, and in internal assessment of literacy and vocabulary use.

In previous years pastoral support has sometimes focused on resolving issues rather than
going the step further to resolve issues and support effective learning. Attendance has not
been good and disadvantaged students have had higher absence rates than non-
disadvantaged.

In 2023-24 we have re-focused our energies to the three main issues we see within school:
literacy and reading, supporting students pastorally and encouraging good attendance.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will

measure whether they have been achieved.

at the end of KS4

Intended outcome Success criteria
Improved attainment by disadvantaged By the end of our current plan in 2024-25, disadvantaged students
group of students across the curriculum will have consistently achieved as well as non-disadvantaged

students in our school. In 2024-25 academic year, outcomes
demonstrate that disadvantaged students achieve an attainment 8
score of O or greater.

Improved literacy across all year groups Literacy scores demonstrate improved reading ages compared to

actual age for disadvantaged students.

Literacy interventions are clearly linked to carefully identified gaps
in learning, are being addressed comprehensively and consistently,
and are making a difference.

Teachers have noticed improvement in comprehension of tasks
and activities, as well as improved outcomes in assessments,
observed in lessons and demonstrated in work scrutinies as well as
improved attainment scores at internal data points.

Improved attendance and engagement Students are in school, and are learning actively. Pastoral focus is
with learning

on enabling learning and successful engagement in classes.

Teachers report improved engagement with learning, evidenced by
improved behaviour, improved attitude to learning and homework
scores.




Activity in this academic year (2023-24)

This details how we intend to spend our pupil premium (and recovery premium funding) this academic

year to address the challenges listed above.

Teaching
Budgeted cost: £40,000

Activity Evidence that supports this approach Challenge
number(s)
addressed

Implementation of Literacy EEF research clearly shows that a focus on literacy is key in 1,2

Improvement strategies in secondary schools. The EEF Guidance Report ‘Improving

lessons Literacy in Secondary Schools’ outlines the interventions that

are recommended. Our approach incorporates implementing
many of the elements of the guidance report.

Targeted academic support

Budgeted cost: £15,000

Activity Evidence that supports this approach Challenge
number(s)
addressed

Targeted academic support EEF research clearly shows that a focus on literacy is key in 1,2

to improve literacy and secondary schools. The EEF Guidance Report ‘Improving

reading via interventions Literacy in Secondary Schools’ outlines the interventions that

are recommended. Our approach incorporates implementing
many of the elements of the guidance report.
Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £15,000
Activity Evidence that supports this approach Challenge
number(s)
addressed
Pastoral support focusing on Children need to be in school to engage with learning. We 3

attendance, behaviour for
learning and engagement
with learning as a priority

therefore focus a lot of effort on supporting students to get
into, and stay in, school. In addition to this, we also focus on
improving learning behaviours in school. EEF research
supports focusing on improving learning behaviours as well as

managing misbehaviour. A focus on pastoral support that
enables good learning to happen successfully is key to
supporting good attainment.

Total budgeted cost: £ 70,000



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/behaviour/EEF_Improving_behaviour_in_schools_Report.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/behaviour/EEF_Improving_behaviour_in_schools_Report.pdf

Recovery Premium
Funding received: £12144

This grant, which is designed to be used to support recovery of disadvantaged students following the
pandemic. The conditions of grant include a requirement to use the recovery premium in line with
evidence informed research. Given this evidence is also used to create our pupil premium strategy, we
have added the Recovery Premium to our pupil premium funding and have used it to support the activities

outlined above.

The outcomes of our investment are detailed below.



Part B: Review of outcomes in the previous academic year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2023-24 academic year. In
2022-23 we focused on a slightly larger set of strategies than have been chosen for focus in 2023-24. The
analysis below includes the legacy strategies as well as those we are continuing to deliver and is our final
evaluation for the current plan.

In academic years 2019-20 and 2020-21, student outcomes were significantly impacted by the global
pandemic. Many students were absent for much of the time and online learning was more effective for
some students than others. This has resulted in some gaps in knowledge in various curriculum areas
which are being addressed as part of our wider recovery curriculum work.

Our 2022 outcomes were disappointing both in terms of Disadvantaged and other students.
Disadvantaged students out-performed their peers, but neither group achieved well.

In 2023, our outcomes were once again disappointing. Our disadvantaged students achieved on average
0.4 of a grade lower than other students. In drilling down into subject results, our disadvantaged
students attained better than their non-disadvantaged peers in Maths, English Literature, Chemistry and

Physics.

Our results in 2023-24 show that our disadvantaged students broadly achieve better than their non-
disadvantaged peers, although neither achieve well enough. The context of this PP cohort is 37% are
disadvantaged and many have overlapping needs — i.e. those who are disadvantaged are generally more
likely to have SEN and pastoral needs, have less good attendance and lower prior attainment. However,
there are some significant success stories in this cohort, with our best performing student eligible for
pupil premium, and well over half of disadvantaged students being in the top half of attainment.

In terms of our specific pupil premium strategies (also supported by the Recovery Premium at the time),
we outline below the key outcomes for each strand:

Implementation of Literacy Improvement strategies in lessons and via interventions.

Our long-term strategy focuses on literacy improvement strategies in line with the EEF ‘Improving
Literacy in Secondary Schools’ document. This is a three-year strategy, so not everything is going to be
implemented at the same time. In line with EEF guidance, we have focused on a small number of
effective initiatives rather than spreading ourselves too thinly and outline below those strategies and
interventions that have been implemented as well as those in preparation.

In 2021-22 academic year we implemented several strategies to support the development of literacy
skills that have both been a historical issue for our students, but also which have been exacerbated by

the global pandemic.




In 2022-23 our focus turned to strategies for including disciplinary literacy and explicit literacy teaching
in lessons. We shared these in our Inset sessions in January and April 2022 and further developed our
approaches in 2023 by a renewed approach to focused literacy learning in the classroom during inset
sessions in September 2022, January 2023 and September 2023. There is evidence that strategies are
being used in lessons, and evidence of good practice being embedded particularly in language and
humanities subjects.

As part of our recovery curriculum work, we also implemented disciplinary literacy through the
implementation of roadmaps and topic overviews including tier 2 and tier 3 vocabulary. These were
launched in September 2022 and are now well embedded in lessons and in our curriculum. This has
included explicit teaching of vocabulary at the start of topics and the opportunity for pre-teaching of
vocabulary to specific students to support them being able to access learning.

Our Teaching Assistants work with students who are particularly struggling in their reading and writing
skills. Our end of year analysis shows that SEN students who are also PP are doing well.

In 2023-24 we have further honed our approach to precisely identify where students need support in
terms of reading fluency and comprehension, and carefully tailor interventions, including phonics
interventions, to support the development of their reading. This approach, coupled with the whole
school focus on improving disciplinary literacy, has resulted in improvements over time for our
disadvantaged cohort in particular, as well as the whole cohort. For instance, the graph below shows the
marked improvement between PP and non-PP students between September 2023 and September 2024,
significantly better than the progress made by non-disadvantaged students.
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Further develop opportunities for blended learning and use of technology to support additional
learning.

All of our students now have access to devices to support their at-home learning in the event of school
closure, but also to support their homework and out-of-school learning activities. In-school evidence of
the benefit of this intervention is a reducing number of homework detentions being seen over the school
year and less disadvantaged students being proportionately given homework detentions.

2021/22 homework detention split:

e NPP-52 HOMEWORK DETENTIONS - 44%
e PP-67 HOMEWORK DETENTIONS —56%

2022/23 homework detention split:

e 49% of Non-PP students received a detention last year

e 51% of PP students received a detention last year
2023/24 homework detention split:

e 37.6% of Non-PP students received a detention last year

e 31% of PP students received a detention last year

Proactively improve parental engagement by quality of education team focused on appropriate
engagement with parents

We have embedded pastoral mobile phones, both at a pastoral worker & an SLT level.

These have been used to allow parents to effectively communicate in a format they feel comfortable
with. As a result of this, we have seen a reduction in parents making no contact with school.

We have appropriately embedded to Arbor parent app, which also allows parents to message school

Where we have split parents, we have been able to add them to a common group chat, to ensure clarity
and transparency of information. This hasn’t worked for all parents and some separate Early Help
meetings have had to be held for some families. Nevertheless, this approach has improved engagement
with all parents and families and communication is generally very positive.

Pastoral support focusing on attendance, behaviour for learning and engagement with learning as a
priority

Progress has been made with whole school attendance, increasing it from 88.3% in 2021/22, to 89.9%
in 2023/24

Persistent absence has also reduced from 37% in 21/22, to 28% in 23/24
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Current data shows that Beacon Hill students (88.5%) attend better than national PP students (87.6%)

Introduction of breakfast club to ensure all students are in receipt of nutritious meal before the day
starts.

Weekly pastoral meetings to discuss all students, especially disadvantaged students with multiple ACE’s.

Staff weekly context briefings to share an insight into the life and background of students with a
disadvantaged background & high number of ACE’s.

Governor supported attendance review meetings (ARM) happen frequently, as well as face to face
discussions with senior leaders to support parents’ understanding of the implications of absence from

school.

Attitude to learning has also improved this year, despite a tightening up of expectations over the same
period. For example, an analysis of student Attitude to Learning in Maths shows an improvement over
time for our year 7 and 8 students.

Improvement in ATL over time

Autumn Spring Summer

Hl1E2m3 04

Externally provided programmes

Please include the names of any non-DfE programmes that you purchased in the previous academic year.
This will help the Department for Education identify which ones are popular in England

Programme Provider




Further information (optional)

We are also in receipt of additional funding through a local initiative, WELL (Western Excellence in
Learning and Leadership) which supports the literacy aspects of our strategy.
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